KING EDWARD VI HUMANITIES COLLEGE
SPILSBY, LINCS

POLICY FOR STUDENTS WITH ENGLISH AS AN 

ADDITIONAL LANGUAGE

The EAL learner in Spilsby can be an isolated bilingual student and this necessitates a specific approach and strategy to appropriately support both the child and the family.

Bilingualism is viewed as an asset, not a learning difficulty, and the college has a pro-active approach to the support of bilingualism and multi-lingualism.  Language diversity within the college is seen as enrichment.

The college aims to provide equal access to the curriculum, preventing under-achieving due to an alternative language and cultural background.  Each child will be encouraged to reach their full potential and maintain the development of the use of their native language as well as their development of English. 

Implementation

Prior to college entry a full dossier of appropriate information will be collated and appropriately disseminated to members of staff.  The Primary/Secondary Liaison Co-ordinator, Mrs Turner will gather this information from the feeder primary colleges.

The County EAL Service will be involved through Mrs H Freeeman and Student Progress Co-ordinators.  The EAL contact is Andrea Taylor, and the college contact is Emma Smith.
A thorough assessment of needs will take place and may involve:
a) meeting the child and family

b) testing in all relevant languages;

c) liaison with the Special Needs Department if necessary.

An agreed action plan will be formulated and reviewed in consultation with all relevant parties.  We aim to involve students fully in all aspects of their needs assessment process.

Appropriate information and guidelines resulting from this procedure will be distributed to staff including, resources permitting, an ongoing commitment to training and appropriate recording of information.

Where support to access the curriculum is necessary this will take place within the mainstream provision.  Where the child displays English language errors the college’s response needs to be sensitive and supportive with the main emphasis being on the quality on the content and not the accuracy of expression at least in the early stages of ESL acquisition.  Multi-cultural matters should, where necessary, be interwoven into Schemes of Work.

Underpinning the above process is our commitment to the specific cultural needs and requirements of each ethnic minority child.  Translation and interpretation will be made available when necessary
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APPENDIX A  -  Guidance from EMAS

1.Pre Admission

Involve the EMAS Service
· The EMAS Service has experience of working with Ethnic Minority families

· Through experience the EMAS Service know the right questions to ask

· The EMAS Service have contacts with communities, groups, families

Arrange a meeting with the parents
· Parents have knowledge on the pupil’s background

· They also have information on culture, religion and  

country

· Parents may not or can not meet with you regularly therefore an initial meeting is important

· Parents may be anxious. They may fear for their child, and also be insecure themselves due to lack of English.

· Parents have expectations of school that may be different to those of other families, for example the amount of homework, responsibilities of teachers, parent involvement, discipline.

· If possible a member of the EMAS team should be there to meet the parents at the pre admission meeting. The parents need to see the EMAS teacher working together with the school to support their child. 

     Involve an interpreter if possible
· By providing an interpreter the school is giving the parents an equal opportunity to understand and ask questions

· An interpreter often has empathy

· Someone else at the meeting who speaks the same language may help to reduce the level of anxiety

· Providing an interpreter sends positive message to parents that the school cares

· Parents may need help to fill in the school admission form (they may have oral competence but not be literate in their own language or English) An Interpreter can help with this

2. Assessment

· Finding out what the EAL pupil can do is more important than what they can not do

· Assessment in home language will give a true academic level. Parents may be able to assist.

· Assessments can be made with no knowledge of the home language. Look at their fluency in writing and reading in home language. The length of work produced or the enthusiasm with which it was produced may also be an indication of ability.

· Assessments in maths are a good indication of general ability however language may be a barrier. Assess in the four basic number operations only

· The consequences of poor assessments and incorrect placement ( year and streaming ), lack of confidence, underachievement

· Decisions on year grouping must be at senior management level. Any decisions made may need justifying to teachers.

· There are parts of the curriculum that the EAL will have missed e.g. history, geography, language. Think long term, if a   pupil is  excluded from a part of the curriculum/ classes they may never be able to return.

· The EMAS Service can help to interprete/translate reports.

· Full information on pupils attending English medium schools in other countries will be needed as they vary considerably.

3. The First Day/Week

The emphasis for this period must be pastoral not educational

· The EAL pupil must feel SAFE, SETTLED and BELONG. 

· The Success criteria for the EAL pupil is measured by happiness

· In order to achieve the points above the new EAL/EMAS pupil needs to understand/know:

· their timetable (preferable prior to their first day)

· their diary/reading record book

· what each subject means

· the names of their teachers/key contacts and how to pronounce them

· the names of their buddies/friends (once established)

· who to go to if they don’t know what to do

· where to go if they don’t know where to go

· Establish a buddy system is crucial in ensuring the inclusion of the EAL pupil. 

· The overall aim of the initial period is to build confidence. It is difficult to regain a pupil’s confidence once it has been lost.

4. In the Classroom
Seating arrangements
· EAL pupils need to be position so they can make eye contact with the teacher. They will be using many strategies to help them understand.

· EAL pupils need to be next to a friend or buddy i.e. someone who will help them with the language.

· For secondary EAL pupils on arrival, consider carefully their seating position as this tends to be fixed at a very early stage.

Activities/Suggestions for the early stages
· In secondary copying should be allowed and seen as an acceptable, useful, manageable activity. However, remember that :

· -EAL pupils will copy what they see

· -copying from worksheets is easier

· -copying takes time 

· The ‘emergency’ box is used when the EAL pupil is unable to access the content of the lesson. These alternative activities can be related to the curriculum area/ supporting previous work. 
Listening
· Listening is often given by the EAL pupils as the most difficult task

· EAL pupils can not write and listen at the same time.

· Dictation and note taking should be avoided as they become language tasks. EAL pupils should be given the dictation/notes to follow

· Consider carefully the choice of words – try to be consistent with instructions.

· Make sure the EAL pupil has your full attention before giving new information/instructions.
Using home language
· Allow the EAL pupil to write notes in their home language.

· Allow dual labelling of diagram.

· Photocopy relevant pages from textbooks on which the pupil can annotate in home language.

· Value the EAL pupil’s home language. Language is an important part of our identity and so should be respected and represented.
Reinforcing teaching points and language
· Write the key points/key vocabulary of each lesson on the board 

· Point to the vocabulary on the board when using to link oral and written forms

5. Homework

· EAL pupils must be given homework. 

· Homework should be written up on the board and checked to see if it is written correctly in the homework diary with date given and date to be returned

· Homework tasks should be differentiated. The EAL pupil could be asked to e.g. read less, do fewer/easier questions, write less, be given more time etc. EAL pupils should be specifically told if there homework differs rather than allowing them to feel they have failed by giving less.

· Choose homework buddies – exchange tel.no and e-mail addresses of parents and pupils.

· Always think of the task from the EAL pupils perspective e.g. how long will this take them to complete?

· Involve parents in working together to do homework e.g. translating, discussing content in home language etc.

· EAL pupils may have little experience tasks such as  researching, logical reasoning and giving opinions.

· Reading homework takes the EAL pupil a long time. 

6. Every teacher is a language teacher

Questioning
· Wait until the EAL pupil has more confidence.

· Look for success – make sure the EAL pupil knows the answer.

· Never choose the EAL pupil first to answer a question. Use the other pupils in the classroom to model the kind of answer required.

· Think carefully of the kind of questions you are asking and the type of response you would expect and that the EAL pupil is capable of giving.

· Questioning is not a usual classroom activity/concept in many cultures.

Teaching techniques

· Set 2/3 language targets. These should be known by the EAL pupil, parents and all the staff.  

· Encourage the EAL pupil to experiment with language by: – letting the EAL pupil leave gaps in their writing when   they do not know or are unable to find the word they are   looking for.


- letting EAL pupils put a simple word into their writing but   

  
underlining it to indicate they wish to use a better word

            
- letting EAL pupils experiment with a word they have   

            
found underlining it to show they are not sure and would    

            
like advice

· Model the language to be used. Oral practise prior to writing is the best technique. Use the whole class to reinforce the structures/content

Thriving not coping
· Generally EAL pupils quickly settle in and cope well with school/classroom routines. Many skills however are superficial and mask problems.

Vocabulary

The EAL pupil relies heavily on known basic vocabulary. Teachers need to:

· offer new/extended vocabulary

· encourage students to experiment

· work on both general and subject specific vocabulary.

Grammar

    The EAL pupil relies on basic tenses. Teachers need to:

· model/teach complex tenses e.g. past perfect to supplement simple past

· acknowledge use of more complex structures

Reading

    Many EAL pupils are not natural readers, however reading is the best way  

     to extend and consolidate vocabulary. School need to:

· have a range of graded/appropriate reading materials available.

· monitor reading

· praise any independent reading done by the EAL pupil

Writing

     A knowledge of spoken English doe not always mean students can write. 

     Teachers need to:

· model styles or writing in different genres

· help EAL pupils with cohesion and coherence

7. Who Else Can Help?

· Parents are your most valuable resource.

· Parents can assist with the translation of key words 

· Concepts and topics can be discussed by EAL pupil and parents in home language.

· Parents can assist with the marking of work that has been completed in home language.

· Information on the content of the lessons, the degree to which the pupil has understood, difficulties with homework etc. can be communicated between home and school through a home/school liaison book/their day book.

· Sixth form students are a valuable resources for one to one support in and outside the classroom. Make sure they are aware of what is expected of them and are given guidance on how to support the EAL pupil.

· Other school staff e.g. lunch time assistants, librarians, and administration staff can be given advice and guidance of how to support the EAL pupil.

· People from the ethnic minority communities can also be a valuable resource and may be essential to provide security for the EAL pupil in their early stages of learning English.
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